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SUMMARY 
Fifteen Iowa colleges and universities prepared 1,051 
students to meet the state requirements for teaching home 
economics in the secondary schools between 1935 and 1941. 
The number prepared in 1940 was 74.7 percent greater 
than in 1935. 
Slightly over three-fourths (76.3 percent) gave some 
service to Iowa high schools. The percentages going into 
teaching in the state from the different institutions varied 
from 33 to 100. 
Of 271 not teaching in the secondary schools of Iowa im-
mediately after c9mpleting their preparation, 100 taught in 
other states or at other school levels. Eighty-eight studenfs 
taught outside Iowa the first year whereas 183 were resi-
dents of other states or countries during their time in col-
lege. 
At the end of the preparation period, the Agricultural 
Extension Service and the Farm Security Administration 
took 29, full-time homemaking took 40 and commercial po-
sitions 46. Seventeen continued as students, 12 were 
known to be unemployed, and data regarding subsequent 
employment were not obtained for 17. 
By the end of one year, 25 percent of the teachers had 
left the field or state and by the end of three years, 59 per-
cent were gone. 
Close to one-half (44.5 percent) of those teaching in Iowa 
left the field or state during the 6-year period. Seventeen 
of the 347 were unemployed part or all of the year follow-
ing their withdrawal from the Iowa school system, and in-
formation for 38 was not obtained. Of the remainder, 
approximately 64 percent became homemakers, 15 percent 
taught in other states, 8 percent studied, 8 percent became 
members of Agricultural Extension Service or Farm Se-
curity Administration staffs, and 6 percent took commercial 
positions. 
Seven percent of those prepared were known to have been 
unemployed sometime during the period studied. Data on 
50 of the 74 indicated that 78 percent were unemployed 1 
year or less. 
A study at one institution in the state was made to dis-
cover reasons home economics students prepared to teach. 
as contrasted with students planning to take commercial 
positions. The-reasons differentiating the teaching group 
related largely to interests in teaching, to expediency in 
terms of securing a position and of financial remuneration, 
to recreational interests and to marital plans. 
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Although the total number of home economics teachers 
employed in Iowa secondary schools increased from 885 to 
962 during the 6 years under study, the proportion of new 
teachers to old remained approximately the same, 25 per-
cent and 75 percent, respectively. 
The increase in number of teachers was caused by more 
schools hiring at least one teacher, an increase of 23, and 
schools hiring additional teachers, an increase of 11. By 
1940-41 there were 107 schools without home economics 
teachers on their staffs and 30 of these had less than four 
grades in the high school. 
The proportion of Iowa-prepared teachers remained close 
to 80 percent throughout the 6 years. Of the new teach-
ers, 93 percent were prepared by institutions in the state. 
During 1940 placement officers in a sampling of colleges 
and universities had no calls in Iowa for teachers with 
preparation beyond a bachelor's degree. 
The number of requests for additional subjects to be 
taught by home economics teachers at three institutions 
during one year were, in· descending order; science, Eng-
lish, physical education, social sciences, commercial sub-
jects, music, speech and dramatics and mathematics. The 
order varied somewhat among the three, but science and 
English were either first or second in each case. 
An analysis of the catalogs of the 10 colleges and uni-
versities making specific requirements in related fields for 
graduation revealed that at least seven required sufficient 
English, nine sufficient .science and two sufficient social 
science to provide for certification. Six had small amounts 
of speech and dramatics and seven of physical education. 
None was found to require mathematics, music or commer-
cial subjects. 
RECOMMENDATIONS 
There was relatively little unemployment during the pe-
riod studied in spite of the fact that there was a sizable 
increase in the number of students prepared. Since past 
experience indicates that the demand will be difficult to 
meet in the postwar period, it is recommended that the col-
leges and universities in Iowa exert special effort to in-
crease -still further the number of teachers prepared. The 
suggestion is made that guidance, both at the high school 
and college level, be directed to students whose potentialities 
indicate home economics teaching as a profession for which 
they might well prepare. To help p.revent ·an over-supply, 
the institutions of higher learning should exchange infor-
mation on numbers being prepared. 
Data regarding trends in population and in demands· for 
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home economics teachers indicate that studies of supply 
and demand need to be made at frequent intervals to provide 
information for a sound basis for planning by the colleges 
and universities in the state. 
Another problem upon which this study focuses attention 
is that relating to teaching combinations of subjects re-
quested by school systems. Two proposals are offered for 
consideration. It would appear that superintendents and 
principals need to become more aware of the logical com-
binations with home economics; and school administrators 
need to devise patterns of subject combinations in the school 
system which would provide for using the preparation of all 
teachers to the best advantage. Recommendation is made 
that heads of home economics departments in institutions in 
the state work with those responsible for the education of 
school superintendents and high school principals to secure 
consideration of the problem. Placement officers in the state 
and the personnel in the State Department of Public In-
struction could take the leadership in developing examples 
of subject combinations that would make better use of the 
preparation of the teachers in the school systems of the 
state. ' 
Teacher Supply and Demand in Home 
Economics in Iowa, 1935"19411 
By HESTER CHADDERDON~ 
The problem of balancing the supply of and demand for 
teachers is not new. An analysis of the literature:! reveals 
that the situation became critical during World War 1.-
There have been periods of under-supply and others of over-
supply of teachers in the secondary schools resulting in a 
cycle of under-supply, balance and over-supply4 during the 
25 years from 1917 to 1942. The first half of this cycle, 
from severe under-supply to a balance in 1926 and- then to 
an over-supply in 1934, took approximately 14 years. Some 
over-supply continued, particularly for the school subjects 
of English, history and modern languages, until 1940. In 
such subjects as home economics, agriculture, music and 
industrial arts the upturn began earlier, but the situation 
was spotty, varying somewhat as between different states 
and subjects. Since 1940 the tendency toward an under-
supply has shown itself more in subjects usually taught by 
men, due to war-job and war-service demands. These de-
mands were beginning in 1942 to affect women teachers. 
The extent to which home economics has followed these 
trends is of particular interest in the present study. The 
early literature gives little attention to the problem in this 
field, but it is generally known to those in the field that 
factors peculiar to home economics, along with agriculture 
and industrial subjects, -affected the situation in the early 
1920's. The passage of the first federal vocational educa-
tion act in 1917 gave these fields some advantage over the 
longer-established subjects. The expansion of the voca-
IProject 6tll of the Iowa Agricultural Experiment Station_ 
2Recognition is given to Efl.ther I ... ee and Della nine Stc,,,'urt 1 g-raclullt-t~ f\tudent~. for 
their assistance in collecting certain of the data used here. Apprecilltion is due thosE' 
in the 15 colleges lind unh-ersities and in the office of tile State Board of Educational 
~";xaminers who as~ist('d so materially in the se(,lIrill~ of iniormation. 
"See Appendix for list of reierences analyzed_ 
4\Vhen reference is made to a ba7anrp, of ,'lupply amI drm.flllll" it i~ m~ant not only 
that the number of adequately trained home eromonics, teachers aVl1ilnlJle for employ-
ment approximately equals the number of joh. open to them; but that the rurrent sal-
ury level for home economics tt'achers i~ 8urh that there is no longer-run tendency for 
any of them to enter this field from, or leave this field for, alternative- fields of elllploy-
ment_ 
Over-supply is u8ed to indicate not only that the numher of adequately trained home 
etonomics teachers available for employment is in exce~s of the numher of juhs open to 
them; but that the current salary level is helow the level rlefined in th~ pre"iouH parn-
graph, so that there will he a longer-run ten(lency (or some of them to shift to other 
fields oi employment. 
Under-supply is used to inllicate that the number of arlNluately train,'d home eco-
nomics teachers availuble for employment fal1s short of the numher of ,jobs open to 
them; and also that the salary level is ahove the le,-el previOl1Hly defined, so thnt the 
longer-rlln tendency will be for additional people to prepare for anll enter this particu-
lar field of employment. 
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tional programs helped to prevent an over-supply of teach-
ers until a later date than that for the established subjects. 
But when the economic depression in the early thirties af-
fected the demand for teachers, home economics, because 
of its recency of development, was considered a fad and 
hence more frequentlY,dropped from the school curriculum 
than the older subjects. In Iowa another factor entered 
in: a law passed in 19135 requiring the offering of home 
economics in "approved high schools" was repealed in 1933.6 
A study in 1937 of 290 schools to determine the effect of 
the repeal rev~aled that 29 percent of these schools dropped 
the subject immediately. However, the following year 
about one-fourth of the 83 schools had reinstated the sub-
ject.T 
By 1936 the supply of home economics teachers in the 
country as a whole reached a balance with demand which 
was maintained fairly well until 1940. In the 3 years fol-
lowing, the supply had fallen increasingly short of demand 
with greater discrepancies in sight. 
The- solution of the problem of an adequate supply of 
teachers is of import not only to the teaching profession 
but also to society at large. The largest national educational 
association recently published a bulletin which pointed out 
the social waste involved in preparing either too many or 
too few workers. An under-supply affects the efficiency of 
schools, particularly those less able to offer the advantages 
of high salaries and satisfactory living conditions. Pupils 
in these schools are handicapped by an educational program 
that is less effective than it should be. 
The effects of a maladjustment between supply and de-
mand on individual teachers and on the teaching profession 
as a whole are many. Among those that aFise as the result 
of an over-supply are the lowering of salary levels, which 
causes less favorable working conditions for teachers and 
often encourages the more competent teachers to seek em-
ployment elsewhere and the more competent college stu-
dents to avoid preparing to teach. Other undesirable effects 
are increases in competition for positions, inviting unethical 
practices; fall of the profession in public esteem; feeling of 
insecurity resulting in lowered morale among teachers em-
5lowa. General Assembly, 35th. Acts and Joint Resolntions. Ch. 248, sec. 1. 
p. 266. 1913. 
Blow". General Assembly, 45th. Acts and Joint Resolutions. Oh. 55, sec. 1. 
p. 84. 1933. 
7E. Louise Case. Chunges occurring after removal of t.he legal requirement that 
home economics he .taught in the approved high schOOls of Iowa. Unpublishe<l M.S. 
thesis. p. 50. Iowa State College. 1938. 
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ployed; and use of time and money inefficiently by college 
graduates who _have prepared to teach but are unable to 
find positions8• However, during periods of over-supply it 
has been possible to raise minimum standards for enter-
ing the profession. One would expect that school systems 
would avail themselves of the opportunity to improve the 
quality of teachers hired during a period of over-supply. 
What often happens is that community pressure encourages 
the employment of local recruits and less reference may be 
given to teaching ability. 
An under-supply of teachers helps to lift salary levels, 
but a 'shortage tends to lower standards for entrance into 
the profession and to encourage poorly prepared persons to 
enter or reenter the field, retention of ineffective teachers 
and undesirable acceleration of teacher-education programs.D 
PURPOSE OF THE INVESTIGATION 
The literature reviewed makes clear the seriousness of 
'the problem of securing and maintaining an approximation 
of an adequate supply of teachers while avoiding an over-
or an under-supply. Educators who have studied the situ-
ation agree that in the final analysis action will have to 
be taken by leaders in each state, since the state is the 
governmental unit responsible for the education of teach-
ers.lO One of the preliminary steps in state planning is that 
of securing a description of the situation over a period of 
years and an understanding of the important factors in-
volved, as' a basis for estimating future needs. This study 
was designed with this purpose in mind for the field of home 
economics. No similar study has been made in this field 
in other states, and, although some investigations of teach-
ing personnel in Iowa have included data on home economics 
, teachers, they have not attempted to discover the influencing 
factors. 
SOURCES OF DATA 
Information regarding the teachers prepared by 15 col-
leges and universities in Iowa was secured largely from 
heads of the home economics departments, registrars, place-
ment officers and alumni secretaries. A visit was made to 14 
8NBtionaI Education Association of the United Stnt~", Teacher sup).I)' lind ,!t·mn'H!. 
A program of action. Report of the committe .. 011 sllpply, preparation, amI certifieRtion 
of teachel's, for presentation to the representRtive RKs,>mhly at Boston, June 29·July 3, 
1941. Nat'l. Ed\lc. Assoc. p, 7. 
Dlbid. p. 8. -
lOIbld. p. 8. 
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of the institutions to explain the purpose of the study and 
the type of information desired. The data sent were sup-
plemented by those obtained through correspondence and, 
where feasible, interviews with the graduates to complete 
their records. Placement officers also furnished informa-
tion on the combinations of subjects desired by superin-
tendents of schools and the demand for teachers with train-
ing beyond the bachelor's degree. The Iowa educational 
directories and the office of the State Department of Public 
Instruction yielded data on teachers still in the field, but 
prepared before this period, and on teachers coming from 
without the state, as well as the number of teaching· posi-
tions in the state. The courses required for graduation 
were secured from catalogs published by the institutions 
for use in 1940-41. 
The study of factors affecting college students in their 
choice of teaching as a profession was limited to Iowa 
State College where schedules were administered to all 
home economics seniors in the winter term of 1941. 
THE SUPPLY OF TEACHERS 
The number of students preparedll by Iowa colleges and 
universities, their subsequent occupations, and reasons for 
selecting a curriculum in teacher preparation should give 
some clues to the problem of an adequate supply of home 
economics teachers in Iowa. 
STUDENTS PREPARED BY IOWA INSTITUTIONS OF 
HIGHER LEARING, 1935-1940 
During the period under study, 15 Iowa institutions of 
higher learning were preparing home economics teachers 
to meet the state secondary school certification laws in 
Iowa. Two of these, however, Wartburg College and Mary-
crest College, had such recently developed departments of 
home economics that they did not supply 'any teachers until 
1938 and 1940, respectively. 
The numbers of students12 prepared by each of the 15 
institutions are shown in table 1. There are inconsistent 
variations from year to year, but in all except two cases 
the number prepared in 1941 was greater than that in 1935. 
Three institutions, Cornell College, Iowa State College and 
HAt tllt.~ tUn-. tllP duta W(lI'P ('oll(,(,tl"(1 I"PQl1il'(lTl1pnts fOl" {'Cl'tUil'atioll to t(la(~h home 
N'ollomit'joI in t11l~ ~l.·(·nlldal'" !.;('hllols of Iowa iJl("huit.·d ('olllph·tioll or it 4·yt'ar ('()~lt'g(~ 
conrse U1)prOVll d hy thl' Ro.lI't1 or Bdlu'ntiollal l'~x;nl1il1l'l'[,;, il1l'llldiu,.;' 20 IU·lIl{"~tl·l· Ilf11lr~ 
of homp t'(·Ollmnit·~. 1\IinimulIl Hpquil"t1Ult"uts for 'l\'achel's in Schools l\{o.intaining Nor· 
mnl Trnining nl~pnrt.nIPnts fol' the S:'l1001 Yt>ar 1!)~lH·40. Circular No. 19. St:lh." of 
Iown, Depllrtment of Puhlic' In.tru('tioll. l\IaI'c'h, 19:1!!. (Mimeo.) 
12Not all of these ],cr.onR were g.,u]unt!'(] hy the ill~titution in question. Some were 
special student.. who hnd previou.ly rpreiwd n degree there or else,vhere, but did lint, 
nt that time prepare to Jnpet the requirt:'IllPut."l for t(lnching h~111e c('oIlomi('s in Iowa. 
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TABLE 1. NUMBER 0];' S'l'UDENTS PREPARED BY INSTI'l'lJ'l'IONS 01<' 
HIGHER LEAHNIKG IN IOWA ]HWM lH;lid940 '1'0 TEAOH HIGH 
SOHOOl. HOllIE I'COl'WlIrICS. 
Instituti0115 -~ -.--------------- Total 
Y car or completion of preparation I 
lQ35 I. 1916 1 1937 19.18 1 1939 1 '9·10 
-CI-ark-.--C-ol-le-g.-----1--l- ---1-1-~3- ---4-1--1-1-1--,1-1-2"4 
_C_oe_C_o_lI_e/;_e ________ 7_ 3_2 4 6 1 to --3-2-
_C_or_flc_II __ C_o_l1_eg_e ______ ~_4 ____ 7____ 9 ____ 8_ 9 I 8 45 
Iowa State College 67 60 62 1 91 112 141 53,1 
Iowa Slate Teachers College --1-4-1--1-1----9-1--1-8---1-7-1--2-0- 89 
Iowa Wesleyan College --5 - ---3- ---8-1--5- ---7- ---6- --3-4-
-]o-h-n-F-le-tc-h-er-C-:o-lIe-g-c.--- ---4----5----1-1--1- 4 --5-1--2-0-
-M-ar-y-cr-es-t-C-ol-le-ge---- ---------1--- --2- --2-
-P.-rs-o-n'-C-o-Ue-g-e----- --3----1----,1-1--5- 4 --4---2-0-
-Si-m-p,-o-n-C-ol-Ie-ge-.-. -.. -.-.. -. -.. -.. -. --7 - ---2- ---4- ---8-1--9- ---2- --3-2-
State University of Iowa --1-0- --1-1-1--1-8- --2-6- --1-9- --]-7 - --10-1-
University of Duhuque 1--6 - ---3-1--9- ---5- ---4- --1-2-:--,1-9-
-U'p-p-e --r -Io-w-a-U-n-iv-cr-'i-ty--- ---4 - ---3 -1--8-1--]- --\-1- ---5 - --3-2-
Wartburg College ---1---1--2---,-1--3 - ---6-
William Penn Collcge . --1-0-1--5-1--3-1--5-1--9-[--1-0- --42--
-T-ot-al--------I42I--11-5-[1J9I----w-r224f24811.051 
*In l!J43 thl} name of thIS institutIon was changed to Kletzmg College. 
University of Dubuque, had at least a 100 percent expan-
sion. The total number prepared increased each year from 
1936 to 1940. The failure of the number in 1936 to be 
greater than that in 1935 may indicate one effect of the 
economic depression of the early thirties. Freshman home 
economics enrollment figures for one institution in the state 
bear this out. At Iowa State College the freshman enroll-
ment began dropping in the year 1930-31 and reached its 
minimum for the decade in 1932-33, the entering year of 
the 1936 graduating class. 
Enrollment in a sampling of colleges and universities in 
the United States indicates that the minimum for total en-
rollments did not occur in 1932-33. A decrease of 4.5 per-
cent took place between 1932-33 and 1933-34. In 43 techni-
cal institutions the enrollment of full-time students dropped 
from 55,119 to 51,589 in that yearP 
It is possible that the total number of stUdents prepared 
to teach home economics in the 6.years would have been 
13Rayrnond 'Valters, Statistics of registration in American universities Hnd college., 
1933. Seh. and Soc. 38: 781-795. Dec. 16, 19~3. 
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slightly higher if data had been complete regarding all stu-
dents taking at least 20 semester hours of course work in 
home economics from the institutions in the state offering 
courses in this field. Difficulty was encountered in secur-
ing data regarding those special students who had sufficient 
credits to meet the certification requirement for teaching 
but who had received degrees previously. Also I;3tudents 
may have been- majors in other departments and elected 
courses in home economics. Often the home economics de-
partment in question was unable to identify these students, 
and the 'amount of labor required for a registrar to uncover 
the relatively few cases did not seem worthwhile. It was 
assumed that most of those electing such courses of con-
cern in this study would be discovered if they taught home 
economics in the state. Otherwise, _data regarding them 
were of little value here. A few cases appearing in table 
1 were found during the analysis of sources of training 
of all teachers of home economics in the state. 
The curricula in the 15 institutions designed to prepare 
teachers differed widely in their requirements. No at-
tempt was made in this study to determine the adequacy of 
their training, although it is recognized that this is an im-
portant aspect of the large problem of supplying teachers 
if the public schools are to be well served by the colleges 
and universities in the state. 
OCCUPATIONS FOLLOWING PREPARATION 
Not all of these 1,051 students entered the field of high 
schooP4 teaching and some of those who did went to other 
states. Approximately three-fourths of the total imme-
diately secured positions involving the teaching of home 
economics in the state. To the total of 780 teachers must 
be added 29, the number .entering teaching at a later time. 
Some of the latter held commercial positions; others taught 
in other states in the interim. Thus 76.3 percent of the 
persons prepared by these institutions gave some service 
to Iowa high schools. Wilson15 found that 84.2 percent of 
Iowa State College home economics 'graduates of 1924 and 
1925 taught in the state during a 5-year period. Both of 
these figures are higher than that obtained in a study made 
in 1940 of all types of preparators of colleges and univer-
sities in Iowa to teach in secondary schools. Only 67 per-
UTIle term "high school" is used here and subsequently to refer to those schools 
offering curricula above the elementary school level. regardless of whether they are or· 
ganied as junior, senior or 4-year high school •. 
15EIsie P. Wilson. Occupational records of home economics graduates of Iowa State 
College for 1924 and 1925, entering teaching compared with those entering other occu· 
patlons. Unpublished M.S. thesis, Iowa State College. 1983. p. 44. 49. 
601 
cent of these secured positions in Iowa the first year. lIl 
An investigation17 of the proportion of horne economics 
graduates of 17 institutions in the Central region18 reim-
bursed in part from federal funds disclosed that in the 
5-year period of 1932-1937 only 57.1 percent entered teach-
ing. Since a considerable part of this period was one of 
over-supply, however, it is not surprising to find that the 
percentage for the year 1936-37 was 73.4. This figure is 
similar to one reported for the period 1927-32,72.0.10 
Not all of the 780 home economics teachers who taught in 
Iowa following the completion of their preparation were 
new teachers. Fourteen taught part or all of the year 
previous to completing their full requirements, making use 
of special certificates or of certificates which were issued 
before the current requirements for teaching were in force. 
They met the full requirements during summer school or 
sometime within the regular school year and secured po-
sitions before the new ~chool year. Twelve others had 
had previous experience teaching home economics in Iowa 
but had dropped out of the teaching profession one or more 
years to complete their preparation. The totals in table 2 
indicate that although the number completing their prep-
aration and entering teaching in Iowa increased steadily 
from 1936, the percentages of those prepared who taught 
in Iowa within the first year after completing preparation 
fluctuated from year to year. Since 1938 there has been 
an increasing proportion entering the field in Iowa, but in 
no other year did the percentage achieve that of 1936. 
It is clear from the information presented in table 2 that 
in determining the proportion of those prepared which 
could be counted on to become teachers in Iowa, considera-
tion must be taken of the institution involved. In one col-
lege only one-third of the students entered teaching where-
as in two, all entered teaching. However, these three in-
stitutions represent a relatively small part of the entire 
number of teachers prepared. Also the two in which 100 
percent occurred were institutions which had only recently 
offered home economics curricula. In 11 institutions more 
than three-fourths of the preparators entered teaching in 
Iowa immediately, but in the college with largest total 
16Russell E. Jonas. Certification of Teacher< in Town, 1940. Stah, of Iowa, Board 
of Educational Examiners, Bul. 19, .TIlIte. 1941. II.:!. 
17United States Office of Education, Vocational niyision. Tht" l,lal't1 ull'1lt of ~ratlu .. 
ates tho fiT!ilt yC'ar nfter graduation from hom~ e(·OIHJ1nj(·~ PlluC'ation l)rogrnm~ in ill!'.ti· 
tutions rcimhlltse(l from federal vocational funds. (nl' the fi\"(&-year period 193:3-37. 
Home Economics Misc. 2104, Sept., 193R. Mim"o. 
18Centr,,! region included Indiana, IJlinois, Iowa. Kans"s, Kentucky, Michigan. 
Minnesot", Missouri, Nebraska, North Dakota, South Dakota and Wisconsin. 
19Ibid. 
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TABLI<; 2. NUMBEI~ AND PERCF~N'l'AGE OF STUIJlcNTS WHO 'l'AUGH'l' 
HIGH SCHOOL HOME ECON(L\[lCR IN IOWA WITHIN 'l'1m FIRS'l' 
YI<;AI{ AFTEI{ CO)1PLE'rING Plna'AHATlON. 
-
1 
Year of completion of preparation Total 
In~titution5 193srl936193719381939I----;-;:W-1 Number Percent 
Clarke Colle~e ---I 1--1 --,-3 1--1--1 1--1 -8- -33~3 
Coe College --;.1 3 _:...-1 3 _ 41_~ 22- 68~~ 
Cornell College 4 __ 6 1 __ 7 I __ ~ __ 9_1 __ 7 ___ 4_1 __ ~~I 
Iowa State College .. .... ,' 53 41 I 45 1 60 72 96 367 I 68.87 
Iowa State Teachers College 11 11 I 8 18 131 16 77-'-87~4 
Iowa Wesleyan College 5 3 6 3 7. 6 __ 3_0_1 88.23 
John Fletcher College* 2 5 1 1 4 4 17 85.00 
--
--1--------1\.farycrcst College 2 2 1100.00 
Parsons College 2 1 3 1 31 4_~ 16 I 80.00 
Simpson College 5 
__ 2 ____ 3 1 __ 8 ___ 7_1 __ l ___ 26_i~ 
State University of Iowa 1 6 9 15 1 20 I 17 1 13 I 80 76.18 
University of Dubuque --4-1--1 --4-1--4-1--1 1--7---2-1- 5384 
Upper Iowa University 1--3-1--3-1--8-1--1 1--9 1--4- --2-8 -~ 
Wartburg College 1--1---1--1--2-1--1 1--.1---6----WO'OO 
_W_ilI_ia_m_p_e_nn_C_'o_ll_eg_e __ I- 91 51 zr-s_ 9 1- 9 39 92.8~ 
Total number _____ I~ __ 91_1~1_~1-~1-~1~-_-
Totalpcrccnt 177.46179.12177 00 163.94 70.53171.371 74.21 
*In 1943 the name of thi:::; institution was changed to Klctzin~ College. 
only approximately 69 percent were so employed the first 
year. 
The question of what the remaining 271 did the first 
year is of interest to the institutions in the state. The 
largest group, 88, taught high school home economics in 
other states and one in a foreign country. Some of the 27 
for whom complete data were not obtained may have 
taught outside Iowa. An additional 11 secured other types 
of teaching positions: six in colleges and five in elementary 
and nursery schools. It is known that several of the 11 
held master's degrees or had some graduate work in addi-
tion to meeting state certification requirements .. 
Fewer teachers, 88, went outside Iowa to teach imme-
diately than the number, 183, who were residents of other 
states, of the District of Columbia, or of foreign countries 
at the time of completing their preparation. Seventy-five 
percent of the non-residents were from other states in the 
middle west (Illinois, 54; Minnesota, 29; Missouri, 16; 
North Dakota, 10; Wisconsin arid Nebraska, 9; South Da-
kota, 8; Indiana, 2; Kansas, 1). Seventy-two percent of 
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those teaching their first year outside Iowa accepted posi-
titons in the Middlewest. Only three students came from 
Southern states, but 14 went to that region fo teach; eight 
came from the east as compared with 13 teaching in that 
area. 
Two fields closely allied to public school, teaching claimed 
29 students immediately after completing preparation: Ag-
gricultural Extension Service, 21; Farm Security Admin-
istration; 8. 
After teaching, the type of occupations with the strong-
est drawing power on prospective home economics teachers 
in Iowa were homemaking and commercial, taking totals 
of 40 and 46 during the period under study. Those ac-
cepting commercial positions entered hospitals as interns 
to continue their preparation as dietitians, became Y. W. 
C. A. secretaries, office workers or took jobs in the field of 
household equipment. 
Seventeen continued as students in institutions of higher 
learning during part or all of the year following their prep-
aration. However, this does not include those who attended 
summer schools only. A very small pe:!;,centage of the 
total, 1.1 percent, was unemployed the first year and some 
of these did not desire employment because of illness. 
If these 15 institutions are similar, as regards the place-
ment of their students prepared for teaching, to the 17 
in the Central region studied in 1932-37, then conditions 
have changed in some respects in the more recent years of 
1935-40,20 In the earlier period 5.9 percent married dur-
ing the first year after graduation as compared to 3.8 in 
the later period; 15.5 percent secured other positions than 
teaching as compared to 7.1; 5.3 percent continued to study 
as compared to 1.6; and 16.1 were unemployed as com-
pared to 1.1. 
OCCUPATIONS UPON LEAVING TEACHING IN THE 
SECONDARY SCHOOLS OF row A 
To obtain a more complete picture of the supply sit-
uation during the years under study, it is necessary to de-
termine not only how many entered teaching in Iowa after 
completing preparation, but also to discover the number of 
these who left the field or state and the amount of teaching 
before leaving. 
A total of 347 of those teaching during the first year 
after completing their preparation dropped out of teaching 
home economics in Iowa during the period under study. 
Seventeen of these were unemployed all or part of the 
30United States Office of Education. Op. cit. 
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'l'ABLE 3. NUMBER AND PEROENTAGE OF IOWA HOME ECONOMICS 
TEACHERS OOMPLETING PREPARA'l'ION DURING 1935 TO 1940 
WHO LEFT THE STATE, ENTERED OTHER OOOUPATIONS, 
OR RETURNED TO STUDY. 
Subsequent activities Number Percent 
Homemaking 185 63.57 
Taught elsewhere 43 14.78 
Studied 22 7.56 
Commercial po~itions 17 5 84 
Extension Service 17 5.84 
Farm Security Admimstration 7 2.41 
Total 291 100.00 
following year, one· was deceased, and no information was 
secured regarding the activities of 38. Table 3 presents 
the facts regarding the 291 known to have gone to teach 
in other states or entered other types of positions, entered 
homemaking or returned to study. 
As in the case of prospective teachers, homemaking com-
peted strongly with schools for these products of the col-
leges and universities of Iowa. Possibly the proportion 
would have been higher if complete data had been obtained 
on all cases. 
The next largest group withdrawing from teaching in 
Iowa high schools went to other states to teach or into two 
other types of teaching: Extension Service and Farm Se-
curity Administration. The number going into these is 
similar to that securing positions with these agencies im-
mediately after completing preparation for teaching. 
Commercial positions attracted only a small group of 
teachers and a few left the field to study. Some of the 
latter returned to teaching in Iowa after a year of study, 
as did a few others upon leaving other types of activities, 
a total of 29. 
The proportion of teachers leaving the field or state dur-
ing the period under study varied somewhat by institutions 
responsible for their preparation. Excluding -the two col-
leges which had fewer than 20 preparators, the percentages 
leaving ranged from 32.1 percent to 51.0 percent.21 
According to the figures in table 4, each of the first three 
years took a heavy toll of those entering teaching. By the 
end of a 3-year period 58.8 percent had withdrawn. The 
mode of years of experience for this group is· 1 and the 
21See table II, Appendix. 
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'J'ABLE 4. PE1l.CENTAGES* O~' 'rEACHERS WITHDRAWING FROM TIlE 
'l'EACHING FIELD IN IOWA. 
Year of Years of service in Iowa high schools 
completing 
I 
3.1-4.0 preparation 1-1.0 1.1-2.0 2.1-3.0 4.1-5.0 
1935 24.54 24.09 31. 74 35.66 27.09 
1936 
I 
20.88 32.29 20.34 10.64 
--
1937 22.43 36.14 32.08 
1938 25.55 29.41 
1939 I 29.12 
Total I 25.04 30.09 30.39 18.80 27.09 
*Percentnges are based on numbers entering the field 01' remaining from the previous 
year. 
mean is 2.1 years. A 5-year investigation of 25522 home 
economics teachers graduated in 1925 and 1926 by Iowa 
State College found that 46.5 percent left the field in less 
than 3 years, with a mode between 0.5 to 1.5 years. In the 
present study there is some tendency for the number with-
drawing the first year to fluctuate with the number enter-
ing the field. 
UNEMPLOYMENT OF PROSPECTIVE OR 
FORMER TEACHERS 
Persons prepared to teach but doing neither full-time 
homemaking nor employed "gainfully" compose a possible 
source of teachers. Data regarding unemployment are dif-
ficult to secure since there is always some question of 
whether all cases reported as affected by personal or fam-
ily illness are unavailable for employment. Also institu-
tional records are usually more complete for those alumnae 
who are satisfactorjly placed in a position. Some attempt 
was made to assay the amount of unemployment, in spite 
of these handicaps, by classifying all cases known to be 
neither employed nor married, as unemployed, regardless 
of the reasons. It was assumed that in most cases an in-
centive, if it had been large enough, would have secured 
their entrance or re-entrance into the field. Unemploy-
ment is defined as the failure to be employed in a position 
during part or all of the regular school months of the year, 
C e., September to June. Students completing their prep-
aration between December and March, however, were not 
classified as unemployed unless more than 6 months elapsed 
between completion and employment. Seventy-four of the 
22Elsie P. Wilson. Op,. cit. p. 41. 
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'l'AnL~J 5. NUMB~JR OP STUDENTS PREPARED BY IOWA COLLEGES AND 
UNIVERSITIBfl '1'0 'l'EACH WHO Wl~RE UNEMPLOYED DURING 
1936 TO 1941. 
School years unemployed Part of year I All uf year I Total 
- I 
I 
1935-.16 1 1 2 
1936-37 1 3 4 
1937-38 4 4 8 
1938-.19 - 4 7 11 
1939-40 6 11 17 
1940-41 5 17 22 
Total' 21 I 43 64 
1,051 preparants were known to be unemployed sometime 
during the period under study, and 47 others may have 
been unemployed part of the time since data regarding 
their employment were incomplete. 
The length of time of unemployment was ascertained 
for approximately two-thirds of the 74 known to be un-
employed. Most of the others were persons who married 
after completing their preparation or after leaving teaching 
and whose exact dates of marriage were not available. 
Of the remaining 50, 38.0 percent were unemployed less 
than 1 year; 40.0 percent, 1 year; and 14.0 percent, be-
tween 1 and 2 years. 
As the size of the group prepared to teach increased, the 
number of unemployed increased. In no year is the per-
centage higher than 2.11 of the cumulative total prepared 
to teach, and one-third of these were unemployed for only 
a part of a year. How many more were unemployed in 
the sense of being persons who could have been tempted 
to remain in or come into the field by incentives is unknown. 
Table 3 suggests that 22, those dropping out of teaching 
to study, might have been so tempted had salaries been 
higher or positions available. In a few cases it is known 
that the interest in study was "induced" by having lost 
their positions dUl'ing the school year and not securing 
others immediately. It is entirely possible that many of 
the 347 persons who left teaching in Iowa high schools to 
go to other positions, could have been retained as teach-
ers by greater inducements in the field such as higher sal-
aries or better living conditions. The number marrying 
and continuing to teach might also have increased had 
school boards been willing to hire married teachers and 
had the salaries been greater. A national survey on teacher 
appointment policies in 1940-41 discloses that "marital 
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status ... is a basis for discrimination in the great ma-
jority of the city school systems of the United States."2:1 
Only 12 percent of the 588 city school systems in cities of 
2,500 to 5,000 population reported that married women 
were given appointments as new teachers, whereas in 32 
percent married women were rarely given such positions. 
Systems in large cities, over 100,000 population, were some-
what more liberal toward these candidates; 28 percent 
gave married women new appointments.24 
Twenty-four teachers who were or had been married 
were found in the present study to have taught in Iowa after 
their marriage. Five of these were widowed before com-
pleting preparation, but the remainder married and con-
tinued to teach or returned'to teaching after a period of 
full-time homemaking. However, two of these did not an-
nounce their marriage until the current school year was 
over. 
REASONS FOR SELECTING CURRICULUM FOR 
TEACHER PREPARATION 
Another aspect of the supply situation relates to the 
proportion of students in our colleges and universities in 
Iowa majoring in some phase of home economics and pre-
paring to teach. What factors encourage and what dis-
courage preparation for teaching? A special study25 was 
made in one of the institutions known to have a sizable 
group of home economics graduates entering other fields of 
employment to discover some of the reasons for preparing 
or not preparing for this field. Schedules listing 62 rea-
sons26 for choice of a profession were filled out anony-
mously by the 251 home economics students who were sen-
iors in the winter term, 1941. Thirty-six indicated that 
they were not "reasonably sure" of why they chose the pro-
fession for which they were preparing and their schedules 
were not analyzed. Eighty-eight hoped to find employment 
. as teachers after graduation; 101 hoped to be employed in 
one of several types of commercial positions; and 26 ex-
pected to marry immediately or to find employment in the 
Agricultural Extension Service or Farm Security Admin-
istration. The latter group was too small and too lacking 
33National Research ASE\.ociation. Teacher pcrlwnnel ]lro('eclnrc~: Seledion nnd fill· 
pointment. Research Bulletin 22:60. No. 2, ~1nrch, H142. 
24Ihid. 
25~sther J. I ... ee. Certain fuctors influencing seninr~ in home economics nt Iowa St.ate 
Co11ega in their choice of n profes"ion. Unpuhlished ~r. S. thesis Iowa State Coliege 
1941. 
2GSeo Appendix for complete list. 
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in homogeneity to justify comparisons with the teaching 
group. 
Scores on the 62 reasons were secured by weighting the 
responses as follows: "much importance" was given a value 
of two; "some importance," a value of one; and "no im-
portance," a value of zero. 
Greatest differences between the teaching and the com-
mercial groups were found for the following reasons fa-
voring the teaching group. (They are arranged in de-
scending order of difference between mean scores) : 
1. I enjoy working with adolescents. 
2. I am especially interested in helping young boys and 
girls develop into well-adjusted, intelligent men and 
women. 
3. I have done 4-H club work and enjoyed it very much. 
4. I can go directly into a full-time position without first 
serving an apprenticeship. 
5. I think I will enjoy the long periods of vacation. 
6. I want to be a part of a small town. 
7. I enjoy working with pre-school children.27 
8. I have observed with interest the adult extension 
program carried on in our community. 
9. I expect to be married sometime and the preparation 
for this field of work will be of value to,me as a home-
maker. 
10. I do not want to work in a large city. 
11. I feel more sure of getting a position in this pro-
fession. 
12. The profession offers an opportunity to be of serv-
ice to people. 
13. During the tittle that r was making my decision, -I 
was made to feel that other professions were over-
crowded so I chose this. -
14. I plan to be married as soon' as I finish college and 
want a practical course that will assist me in home-
making. 
15. The salary is better than in other types of work. 
16. The work allows time for adequ~te recreation. 
17. I plan or hope to be married in a year or two, and I 
am more sure of getting a job in this profession that· 
will permit me to work until that time.. 
18. One of my parents was or is in the profession, and I 
should like to belong to the same profession. 
27'l'he teaching group contained five students majoring in the Departmont of Ohild 
Development which probably. in part, accounts for the high rank of this item. 
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Six of the 18 indicate what would appear to be profes-
sionally sound bases for choice (Numbers 1, 2, 3, 7, 8, 12), 
an interest in the group to be taught or an enjoyment of 
such educational experiences as 4-H clubs and working with 
adolescents or pre-school children. Expediency in terms of 
securing a position and of financial remuneration is shown 
in five of the 18 items (Numbers 4, 11, 13, 15, 17). It 
should be noted that all but one of the latter falls in the 
lower one-half of the ranks, whereas aU but one of the 
former group are in the upper one-half. 
Recreational possibilities seem to have been important 
enough to result in two items (Numbers 5, 16) being in the 
list. It is probably that the long summer vacation period 
of teachers influenced the students' reactions. 
The size of community was a distinguishing factor be-
tween the teaching and commercial groups. Two items 
(Numbers 6, 10) were higher for teaching and two items 
conversely stated were higher for the commercial than for 
the teaching group. 
The influence of marital plans is evident in two items 
(Numbers 9, 14). Reference to data regarding marriage28 
discloses the fact that this is an aspect to consider, since 
so large a number marry immediately or soon after com-
pleting their college curriculum. 
Of even greater concern than the comparison of the teach-
ing with the commercial group is the ranking of items for 
those selecting teaching as a profession. The rank order 
of the highest 10 is given below, based on the mean scores: 
1. I am especially interested in helping young boys and 
girls develop into well-adjusted, intelligent men and 
women. 
2. I have done 4-H club work and enjoyed it very much. 
3. The profession offers an opportunity to be of service 
to people. 
4. I feel sure of getting a position in this profession. 
5. I enjoy working with adolescents. 
6. My work will give me a chance to use my own ideas. 
7. I expect to be married sometime, and the preparation 
for this work will be of value to me as a homemaker. 
8. I think I am best suited for this type of work. 
9. The profession offers contacts with interesting people. 
10. I can go directly into a full-time position without first 
serving an apprenticeship. 
28See p. 60S and 604. 
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Again there is evidence of an interest in the profession 
itself (Numbers 1, 2, 3, 5) and also in the possibilities of 
immediate placement in a paying position (Numbers 4, 10). 
Three items relating to opportunities for personal develop-
ment appear in this list (Numbers 6, 8, 9). The concern 
about marital plans shows itself in one item (Number 7). 
By way of contrast below is listed in ascending order the 
10 items of the 62 checked least frequently by the teaching 
group as having influenced their decisions. 
1. I do not enjoy working with adults. 
2. I chose this work because I do not want to teach. 
3. I do not enjoy working with adolescents. 
4. I should like to have chosen a different field, but I 
had difficulty in passing some of the courses required. 
5. The profession offers many contacts with single men. 
6. I want to live in a large city so I chose this work. 
7. I wanted to come to this school, but the work I wanted 
to prepare for is not offered so I am taking my second 
choice. 
8. The first course I took in my major field led me to 
choose this field of work. 
9. My freshmen orientation course led me to see that I 
was not fitted for the work I most wanted to do. 
10. I do not enjoy wor.king with pre-school children. 
The organization of the curriculum at Iowa State College 
explains the location of one of the items (Number 8). 
Courses in education are not taken until after the decision 
has been reached to prepare for teaching. Three items 
indicate little influence of the factor of inability to choose 
the profession most desired (Numbers 2, 4, 7). 
THE DEMAND FOR TEACHERS 
Data were also secured to determine the demand for 
home economics teachers in the state using the total num-
ber remaining in the state from the previous year and the 
number of new teachers either appearing from within the 
state or coming in from other states. Totals were derived 
by enumerating those who at some time during the period 
from 1935-1941 taught home economics in the state. No 
attempt was made to discover whether they taught this sub-
ject each year, it being assumed that the positions they held 
were to some degree associated with the fact that they met 
the teaching requirements in this subject. 
Not ·infrequently high schools with small enrollments 
offer home economics courses only each second or third 
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'l'ABT,I': 6, NUMBER AND PERCENTAGE OF HO:r.m l!:CONO.:.nCR Tl~AClmHS 
IN IOWA WHO REMAINED IN TIlE STA'l'E FROM 'l'HE PREVIOUS 
YEAR AND 'l'HOSE WHO WERE NEW. 
I Old New Total 
Schuul I 
years i No. 
I 
70 No. % No. 
-
I 
---
1935-36 i 664 75.03 221 24.97 885 
1936-37 698 77.90 I 198 22.10 896 
1937-38 666 74.66 226 25.34 892 
1938-39 699 75.98 221 24.02 920 
1939-40 706 74.95 236 25.05 942 
19·10-41 740 76.92 222 2.1.08 962 
year, which often means that the teacher devotes relatively 
little time to instruction in home economics yet was hired 
in part for the position because of that type of preparation. 
NEW TEACHERS NEEDED 
Approximately 75 percent of the teachers each year of 
the period were those who held a position involving home 
economics within the state the previous year; these are 
designated as "old" in table 6. New teachers are those 
entering the field after having just completed their prepara-
tion, having been otherwise employed for a period of time, 
having been employed as teachers in other states, having 
been unemployed, or having devoted full time to homemak-
ing since completing their preparation. Some of these lat-
ter may have taught previous to marriage. 
During the period there were slight fluctuations in the 
ratio of old teachers to new teachers~ and an increase in 
the total number employed in the state. 
One explanation for the increases in the total number of 
teachers hired is found in table 7.2H The number of schools 
not hiring at least one teacher decreased. Also the greater 
demand for teachers during the period is explained in part 
by the increase in the number of schools after 1936-37 
hiring more than one teacher. The number with more than 
four teachers remained approximately the same throughout 
the time. 
A further analysis of data concerning schools hiring .no 
teachers showed that approximately 30 had less than four 
grades in the high school and that no schools with less than 
three grades hired a home economics teacher. However, 29 
of the 4-year schools had no teacher on their staff any year 
29Schools lt~ed n~ teacher education c'(mterf.; having spe('ial requirements for employ. 
ment arc not inchuled since they are not nff.cled by the same factors of supplv and 
demand as other high schools in the state. . 
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'rABLE 7. NUMBER OF HIGH SCHOOLS IN IOWA PROVIDING POSITIONS 
FOR HOME ECONOJ\UCS TEAOHERS, 1935·1941. 
School year 
Number of 1----;----;-----1.----1----_t_ca_ch~er_s_!!. _19_35_-3_6_1._19_3_6-3_7 __ 1_1_93_7-_38 - 19.~8-39 1939-40 I 1940-41 I 144 152 145 126 111 107 None 
1 
One I 737 735 740 753 7S2 760 
-T'-NO---I 12 10 12 17 I 18 21 
-Th-r-ee---·+[---s--'I·====._s-_-_-I:_-_-_-_-_6-_-_-: ____ 7_.1 ____ 5__ .1 ___ 4 __ 
Four ±3 I 4 4 5 .i 4 
Five I I 2 I I 0 2 2 
Six 3 1---1----3--1---2 -1---2-.1----2-,-
----------:------1-------·1-----
Seven or more I 51 6 I 5 I 6 5 7 
during the period and many had a teacher only part of the 
time. ' 
It is difficult to assign reasons for these changes in de-
mands for home economics teachers, but in a few cases it 
is known that departments which were dropped during the 
economic depression years were reinstated during the period 
under study. In' other schools growth in the enrollment in 
home economics classes forced the hiring of a second teach-
er. How far these trends would have gone if undisturbed 
by the war is difficult to predict. They probably would 
have reached their limits before all schools had hired a 
teacher each year, since the high school enrollment in many 
of these schools is so low that a small number of teachers 
is hired. Such schools often restrict their curricular offer~ 
ings to the longer-established subjects. It is possible that 
if state aid were provided many more of these schools could 
increase their provision for home economics classes. 
To what extent is the increasing demand for teachers 
resulting in a greater demand for teachers prepared else-
where as contrasted with the demand for those prepared 
in Iowa? Table 8 indicates the situation for Iowa during 
the period. Data for 4 percent of the cases were not secured 
due largely to difficulties caused by changes in names at 
marriage. 
Although the number of Iowa~prepared teachers increased 
slightly during the period, the changes from year to year 
were not consistent. The proportion each year varied little 
from 80 percent. Evidently as the demand for teachers 
rose there was some tendency to draw in more of those pre-
pared in other states. 
Another question arises in this connection. What propor~ 
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TABLF. 8. NUMnBR AND PERCENTAGE OF HOME ECONOMICS n;AOHERS 
PREl',\RED BY IOWA INSTI'l'UTIOKS OF HIGHBtt LEARNING .\ND 
THOSE PREPARED BY INSTITUTIONS IN OTHER STATES. 
I I 
Iowa .. Out of state I Unknown i Total 1 Years I 1--'--'1 No. % No. % ! No. % I Ko. % 
-----
---
._---
---
1935-36 727 82.14 104 11.76 54 6.1(1 885 100.00 
----
1936-.>7 724 80.80 129 14.40 13 4.80 896 100.00 
--- ----
1937-38 683 76.57 167 18.72 42 4.71 892 100.00 
-
1938-39 734 78.84 176 18.90 21 2.26 931 100.00 
-----
19]9-40 731 77.92 179 19.00 29 3.08 942 100.00 
-----
1940·41 759 78.89 167 17.37 36 3.74 962 100.00 
------ ---
Tot"1 . fi 4,361 79. ]8 922 16.74 I 225 4.08 5,508 100 00 
tion of the teachers prepared out of state came into the 
state as new teachers each year? The data in table 9 show 
that the proportion of new teachers fluctuated from year 
to year rising to a peak in 1937-38 and then diminishing 
the last 3 years. In contrast, the number and proportion 
of teachers remaining from the previous year increased 
during the entire period. 
The proportion of new home economics teachers prepared 
out of state is small when compared with the situation for 
all high school teachers in the state in 1940-41: 9.0 percent 
home economics30 and 29.2 percent for all teachers.a1 
30Soo table III, Appendix. 
BIStnte of Iowa, Boarel of Educational Examiners. op. cit .• p. 2: 
TABLE 9. NUMBER AND PERCENTAGE OF IOWA HOME ECONOMICS 
TEACHERS PREPARED OUT-OF·STATE. 
Old* New** I Years 
I % of total % of total Ko. teachers No. teachers No. 
1935-36 80 9.04 24 2.71 I 104 
1936-37 92 I 10.27 37 4.12 129 
1937-38 ]]0 I 12 .• B 57 6.40 167 
1938-39 ]28 13.75 48 
1 
5.15 176 
1939-40 
I 
134 14 .22 4S 
I 
4.78 179 
I 194()'41 138 14.35 29 3.01 167 
*O!d refers to those who taught in the state the previous yenr. 
**New refers to those who did not teRch in the state tho previous year. 
Total 
% of total 
teachers 
11.75 
14.39 
18.73 
18.90 
19.00 
---
17.36 
614 
ENROLLMENT OF HIGH SCHOOL STUDENTS IN 
HOME ECONOMICS CLASSES 
Mention was made earlier of the increase in demands for 
home economics teachers due to increases in enrollments. 
A recent national study including a sample of 576 Iowa 
high schools revealed that 14 percent of the girls in the 
senior class in 1940 had had no home economics in high 
school, 3 percent had had one semester, 43 percent two 
semesters and 37 percent four semesters. Data relating to 
boys were reported by regions only, but in the Central 
region 4 percent of the senior boys had had home eco-
nomics.32 
EXTENSION OF HOME ECONOMICS EDUCATION TO 
OUT-OF-SCHOOL YOUTH AND ADULTS 
Still another possible extension of the home economics 
program in the public schools would make greater demands 
for teachers with home economics preparation. As school 
systems provide education for young people who are no 
longer in school and for adults there will be need for ad-
ditional teachers, especially in schools where the teacher 
already has a full schedule of home economics classes. In 
small schools provision for these additional classes may not 
require the services of more than one teacher. The num-
ber of home economics teachers in Iowa providing adult 
classes for which reimbursement was made from federal 
funds had increased from 39 in 1935-36 to 130 in 1941-42.33 
POPULATION TRENDS 
One factor which will in part counteract this increase in 
demand is that of decreases in the high school population 
in the years to come. The United States census of 1940 
showed a definite slowing down of total population growth, 
an increase of only 7.2 percent over 1930 as compared to 
] 6.1 percent for 1920-1930 and of 14.9 percent for 1910-
1920. The declining birth rate and virtual stoppage of im-
migration are chiefly responsible. Estimates indicate that 
not only will the total continue to decline in rate of increase 
but that the number of those under 20 years of age will 
decline within the next 40 years.34 
82Unite<l States Office of Edurntion. Home E~onomics in Public High School. 
1938-39. ,Vocational Divi.ion Bul. No, 213. Home Economics Education Serie •• No. 
24. 1941. p. 44, 111. ' 
33United Stotes Office of Education, Vocationnl Division. Digest of annunl report. 
of state boards tor vocational e.luclltion t<l the Office of Education, Division of Voca· 
tional Education. F"s~al yenrs ending June 30, 1936·1942. Mimeo. t.~bles 2 (no 
pages ns.,igned). 
34National Education Association. Schools and the 1940 census. Resenrch Bulletin 
Vol. 19. No .. 5. Nov. 1941. p. 207. 
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The statistics on death rates and fertility ratios indicate 
that Iowa is one of the regions likely to be least affected 
immediately. The Middlewest had an average below the 
national average of death rate in 1939. The ratio of chil-
dren under 5 years of age per 1,000 women of ages 20 to 44, 
fertility ratio, was higher in 1940 for the agricultural 
regions of the South and Middlewest ·than other regions. 
Doubtless the trend downward in this ratio for the nation 
as a whole will be temporarily interrupted by the high birth 
rate during the war period.35 
Mobility of population is another factor which Iowa must 
consider in making school plans for the future, since it is 
located in the region having the highest net loss during the 
1930-40 decade. How long and at what rate this will con-
tinue is uncertain; but the trend for the country as a whole 
toward increasing urbanization was checked to some extent 
in 1930-40 as compared with 1920-30.3fo 
The effects of these various factors on the school popula-
tion are already evident. Although the proportion of the 
population attending school has not changed greatly in re-
cent years, the distributions as to grade levels are being af-
fected. The elementary school population decreased where-
as the high school and college enrollment continued to in-
crease.3 ' It is to be expected that this increase will be 
greatly diminished in the very near future unless other 
factors than the lowered birth rate can take up the "slack." 
For instance. provision for all elementary school children 
to attend high school could affect the situation, particularly 
in rural areas. Also the question of the number of the 
youths dropping out of school to enter military service who 
will return to complete their secondary education is yet to 
be answered. This will have only a temporary effect on 
the trends, however. 
POST-GRADUATE EDUCATION 
The problem of estimating the demand for teachers in-
volves certain other aspects than quantity. An attempt was 
made to determine the extent of any demand for teachers 
to have preparation beyond the bachelor's degree. Place-
ment officers interviewed in 1940 reported without excep-
tion that they had had no calls in Iowa, during that year, 
for home economics teachers with additional training. It 
is known that some of the larger school systems are en-
couraging their teachers to secure advanced degrees. 
S:;Ihid. p. 209. 
~fiThit1. p. 21!j-21ll. 
~iIhirl. ]). 2:211. 
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TEACHING COMBINATIONS WITH HOME ECONOMICS 
Institutions preparing home economics teachers are faced 
with the question of what additional subjects or field to en-
courage their students to prepare to teach. Several studies 
have been conducted of those subjects most commonly com-
bined with home economics in Iowa, but little attention has 
been given to the requests which are made to placement 
officers by superintendents of schools and school boards. 
Hence an analysis was made of the demands in 1938-39 
upon three of the 14 institutions preparing home economics 
teachers that year. This sample, although small in number 
of institutions, prepared more than one-half of the teachers 
and also is representative of those preparing large, medium 
and small numbers of students.as Of the 499 requests for 
teachers 34.9 percent were for teachers to teach only home 
economics. The frequency of requests for eight combina-
tions are as follows: 
Science ............................ 122 Commercial Subjects .... 39 
English .......................... 96 Music .............................. 38 
Physical Education ........ 69 Speech & Dramatics ...... 27 
Social Sciences .............. 46. Mathematics .................. '16 
The pattern varied somewhat among the three institu-
tions, science ranked first or second in each, English first in 
two and social sciences fourth or fifth in each 'of the three. 
Data collected by a fourth institution, Iowa State Teachers 
College, covering the 10-year pe.riod 1928-3839 reported that 
22.29 percent of their calls were for home economics alone. 
English and science ranked first and second and social 
science fourth in frequency of combination. Music was in 
third place, however, as contrasted with sixth in the rankin~ 
of combinations in the three institutions included in the 
present study. 
It is to be expected that the demands would vary some-
what among institutions since not all of them offer prepara-
tion for teaching all of the subjects commonly combined 
with home economics. All institutions have sufficient offer-
ings in the fields of English, science, social science and 
mathematics. 
In view of the curricula for home economics students in 
Iowa colleges and universities, certain inconsistencies in de-
mands should be pointed out. An examination of the re-
quired courses for these students reveals tha.t some of the 
requests by school authorities are illogical. Current cat-
88IoW3 State Colle!:e, Simpson College and Wartburg College, 
SDE, W. Goetch. Survey of mnjor calls for teachers. including teaching fields 3n(i 
subject comhinations 1\l28·38. Mimeo. 
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alogs of 10 institutions·10 were surveyed and it was found 
that seven listed enough English to meet the state certifica-
tion requirements of the 10 semester hours41 for that field, 
nine required sufficient science and five enough social sci-
ence. Although seven required a few hours in physical 
education and six in speech and dramatics, none demanded 
any credits in commercial subjects, music, or mathematics 
so that most or all of the credits earned in these fields would 
have to be in subjects elected. Several placement officers 
interviewed in 1940 believed that one of the most pressing 
problems in the placement of home economics teachers was 
to secure greater recognition by school superintendents of 
the fields most appropriate to combine with this school sub-
ject. They were of the opinion that this would make for 
greater efficiency both in placement and in teaching since 
teachers are more effective in those subjects in which their 
preparation is most adequate. 
40Follr institutions werB not includecl in this annlYBi:s because the-ir requirements foY' 
graduation did not prescribe specific courres in other fields than home ec()nomit~8. 
One has no major in home e('onomics although it offers sufficient courseS to meet the 
state certification requirements. 
41IoWli State Board of Educntional Examiner.. Certification of teachers, hul. No.7 
(Rcyised). .luly 1, 1940. p. 8·9. 
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REASONS WHICH INFLUENCED STUDENTS IN THEIR 
CHOICE OF A PROFESSION 
1. I have had some experience in the work and enjoy it. 
2. I enjoy working with pre-school children. 
3. The work will permit me to be my own boss. 
4. Someone whom I admire very much influenced me in 
my choice. 
5. I can go directly into a full-time position without first 
serving an apprenticeship. 
6. I do not want to work in a large city. 
7. I think I will enjoy the long periods of vacation. 
8. The work will give me a chance to use my own ideas . 
. 9. My freshman orientation course helped me to see that 
I was best fitted for this type of work. 
10. The work offers opportunity for promotion. 
11. I feel more sure of getting a position in this profession. 
12. I 'am interested in such recreational activities as con-
certs, plays and lectures. In this profession I can avoid 
living in small towns where these activities are limited. 
13. I think I will enjoy the freedom in personal life that the 
profession offers. 
14. I do not enjoy working with adults. 
15. I want to be a part of a small town. 
16. I think I would enjoy ·a traveling position. 
17. It is a family tradition to follow the profession. 
18. A high school teacher encouraged me to prepare for this 
work. 
19. The profession offers many contacts with single men. 
20. I chose the profession because I like to sew. 
21. I enjoy working with adults. 
22. The work allows time for adequate recreation. 
23. As a result of the talks by the heads of the departments 
in freshman orientation, I chose this field of work. 
24. I prefer worki!1g by myself. 
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25. The salary is better than in other types of work. 
26. During the time that I was making my decision 1 was 
made to feel that other professions were overcrowded 
so I chose this: 
27. I do not enjoy working with pre-school children. 
28. Hearing the experiences of my friends in the profession 
leads me to believe that I too would enjoy the work. 
29. I received my best grades in college in this phase of 
home economics. 
30. My family persuaded me to enter this profession. 
31. The training for this profession is less, expensive than 
for other professions in which I am interested. 
32. The profession carries with it desirable social standing. 
33. I do not want to live in a small town. 
34. I do not enjoy working with adolescents. 
35. I chose this work because it may lead into a position 
. that pays a high salary. 
36. The work gives me a chance to manage people. 
37. I chose this major because I like the personnel of the 
department staff. 
38. My junior college counselor encouraged me to prepare 
for this work. 
39. The profession offers an opportunity to be of service to 
people. 
40. I plan to be married as soon as I finish college and want 
a practical course that will assist me in homemaking. 
41. I. am especially interested in helping young boys and 
girls develop into well..ladjusted, intelligent men and 
women. 
42. I think 1 am best suited for this type of work. 
43. One of my parents was or is in the- profession and I 
should like to belong to the same profession. 
44. 1 wanted to come to this school but the work I wanted 
to prepare for is not offered so I am taking my second 
choice. 
45. I enjoy working with adolescents. 
46. My freshman orientation course led me to see that I 
was not fitted for the work I most wanted to do. 
47. The work allows time for me to know what is going on 
in the world and especially in my profession. 
48. I like the idea of definite hours of work. 
49. I do not believe I have the ability to do the thing I most 
wanted to do so I chose this. . . 
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50. I chose this work because I do not want to teach. 
51. I expect to be married sometime and the preparation for 
this field of work will be of value to me as a homemaker. 
52. While in high school I took a course or part of a course 
in which we studied vocations and I was led to see that 
this is the profession for which I should prepare. 
53. I should like to have chosen a different field of work but 
I had difficulty in passing some of the courses required. 
54. I believe the profession is not readily affected by eco-
nomic conditions of the country. 
55. I have observed with interest the adult extension pro-
gram.carried on in our community. 
56. I chose this work because I like to cook. 
57. My family insisted that I come to this school and this 
is the line of work that interests me most here. 
58. The profession offers contact with interesting people. 
59. The first course I took in my major department led me 
to choose this field of work. 
60. I want to live in a large city so chose this work. 
61. I plan or hope to be' married in a year or two and I am 
sure of getting a job in this profession that will permit 
me to work until that time. 
62. I have done 4-H club work and enjoyed it very much. 
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APPENDIX TABLES 
'l'ABL.b; 1. NUMBER OF HOMg ECONOMICS TEACHERS IN lOW A 
l'REPARP]D BY INSTITUTIONS IN THE STATE. 
Year 
Institutions ---------
19.1';-36 I 1936-37 I 1937-38 19.18-39 1939-40 1940-41 
Buena Vi,ta College* I 1 1 
Clarke College 10 I 9 9 12 9 10 
Cae College 29 I 29 24 24 23 '24 
Coinell College 14 20 21 27 32 34 
Des ]\.foincs University* g 9 6 6 7 6 
Drake University* 15 10 15 15 15 15 
Graceland College·· J I 1 1 2 2 2 
Iowa State College 393 I 358 317 332 318 328 
Iowa State Teach.rs College 98 90 85 95 93 94 
Iowa Wesleyan College 13 17 20 21 28 28 
John Fletcher College·" 7 11 9 10 12 13 
Marycrest College 1 2 
-----
"'Iorningside College. 1 1 I 1 
Parsons College 15 22 23 22 I 23 18 
Simpson College J~ 31 
I 
28 35 I 33 31 
State University of Iowa 51 56 M 70 I 68 68 
Unh'ersity of Dubuque 
I 
6 7 I 10 11 11 I 14 , 
Upper Iowa UniYcrsity 9 14 I 20 16 20 
I 
25 
Wartbur~ Colle!,e I 1---1 2 3 6 
William Penn College I 23 29 i 30 I 34 I 36 41 
I 
-----
I I I Unknown 54 43 42 21 29 36 
Total 881 758 1 725 I i.l5 I 763 795 
*FOl1T in~titutions offered no currieulum in home e('onomir~ in IV35·1941 hut .sOHlI' 
teachers previouRly prepared wf'n~. teaching in tlH~ :datc. 
**A junior ('ol1ege offering ('uUl'~es in hOllle economics hut no loH{~er mectin~ ~tate cer-
t.ifi('ution reqllil'f'ment.~ for t{'aehitl~ in ldt:h sellool", of ttH' xt:lte, 
***In 1043 the name of this in:-;titulion was changed 10 Kletzing: College. 
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TABLE II. NUMBER .AND PERCENTAGE OF IOWA HOME ECONOMICS 
TEAOHERS OOMPLETING PREPARATION DURING 1985 TO 1940 IN 
FIFTEEN INSTITUTIONS WHO LEFT THE FIELD OR 
STATE AFTER TEACHING IN IOWA. 
Prepared 
Taught in Iowa Left teaching field or 
Institutions first year state 1935-1940 
No. No. No. aT ,. 
Clarke College 
I 
24 8 3 37.50 
Coe College 32 22 10 45.45 
Cornell College I 4S 41 20 48.78 
Iowa State College I 533 367 182 49.59 
Iowa State Teachers College I 89 77 26 J.1.76 
Iowa Wesleyan College I 34 30 10 33.33 
J obn Fletcher College· I 20 17 8 48.23 
Marycrest College 
I 
2 2 0 0.00 
Parsons College 20 16 6 37.50 
Simpson College I 32 26 11 42.30 
State University of Iowa I 101 80 35 43.75 
University of Dubuque 
I 
39 21 9 42.85 
Upper Iowa Univer.,ity 32 28 13 46.43 
Wartburg College I 6 6 0 0.00 
William Penn College I 42 39 14 35.89 I 
Total I 1,051 780 347 H,48 
*In 1948 this Institution changed its name to Kletzing College. 
TABLE III. NUMBER OF TEAOHERS WHO LEFT THE FIELD OR STATE 
AND NUMBER YEARS OF SERVIOE IN IOWA HIGH SOHOOLS. 
Year of Years of service in Iowa higb schools 
completing 
I I 
preparation .1·1.0 1.1-2.0 2.1-3.0 3.1-4.0 4.1-5.0 
1935 27 20 20 12 9 
1936 19 22 I 12 5 2 
1937 24 30 17 4 
11138 35 30 2 i 
1939 46 5 
1940 6 
Total 157 107 51 21 I 11 
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TABLE IV. NUMBER AND PERCENTAGE OF OLD AND NEW HOME 
EOONOMICS TEACHERS PREPARED BY IOWA OR BY 
INSTITUTIONS OUTSIDE IOWA 
Year 
Status 0 ---.-·1 
teael,.!,. and I 1935·36 1936-37 11937.38 1938·39 I 1939·40 1940·4 Total 
locatIOn of --------------------------__ _ 
institution iNo. % No·I~No·l~ No·l~ No·I~~~ No. 
'Old 
Iowa : 545 576 536 555 5561 583 3,351 
-0-U-I-'O-£.-.-t"-I-e-i"-80-- 92-- 110-- 128--- 1341= 138======_6-8=2 
Unknown 39 30 20 16 16 19 140 
-T-o-ta-l---':--66-4 75.03698 77.90666 74.67699 75.08 706174.95740=7=6=.9=1=4=,=17=3 
New 
Iowa : 131 94 114 148 163 161 812 
-O-u-t-'o-f'-'-I.-t-e-rs-- 5-- 8--~-- 24 16---'-6-4 
r------------------------------
18.41 876 Total i 136 15.38 99 11.05 122 13.67 154 16.65 187 19.85 177 
-----.:-- -------- ---------------------
Unkno\\'n 
Iowa. 51 54 33 30 15 15 198 
----_.,---------------------------------
Out·of·.tatc ' 19 32 49 32 21 13 176 
----,-----------------------! 15 Unknown 13 22 5 13 17 85 
----_._--------------------------------
Total i 8,; 9.59 99 11.05 104 11.66 67 8.27 49 5.20 45 4.68 459 
T-o-t-al----I'--88-5 100.001896 100.00 892 100.00 920 100.00 m 100.00 0962100.00 s:sos ! . 
TABLE V. NUMBER OF SEMESTER HOURS IN OERTAIN FIELDS 
REQUIRED FOR GRADUATION WITH A MAJOR IN H01>IE 
EOONOMICS BY TEN INSTITUTIONS OF HIGHER 
LEARNING IN IOWA. 
Field 
Institutions Social' Sc,echand Physical 
English Science
' 
science' ramatics education 
Clarke College 12 20 16 2 8 
Coe College 15 
Iowa State College 10 26 16 2 1.3 
Iowa State Teachers College 10 25 10 3 6 
Iowa Wesleyan College 6 20 6 
John Fletcher College' 12 17 14 2 1 
lIIarycrest College 12 8 9 2 4 
Simpson College 10 12 12 J 
State University of Iowa 12 18 6 2 4 
William Penn College 20 7 
lSciN'lce includes ehemistry, physics, hiology, physiology, bacteriology, hygiene. 
geology. . 
2Sod.1 science . includes economics, sociology, government, history, geography. 
3In 1943 the name of this institution was changed to Kletzing College. 
